Chicago MATUL Consultation

Jan 02-05, 2007

In Chicago: Rich, Lee, in Brazil connecting by SKYPE, Viv

The following was the proposed agenda for these discussions (Results in brackets).  

Introductions

· Review of Jesus Seminary in the Slums http://www.encarnacao.org/MA/Proposal/JesusSeminaryinSLums.doc      (done , see article on web www.encarnacao.org/MA/MATULCommission/JesusSeminarySlums.doc)
· and Transformational Conversations  (Not done, www.encarnacao.org\PhD\2Transformational Conversations.htm)
· and principles of Economic Discipleship (same page on web) as three foundations for a totally different style of doing theology. (Not done, see power point on web)
·  (The Brazilian leaders here are going bananas over these, absolute delight at an evangelical parallel to Freire and liberation perspectives, yet one justified from the scriptures as a way of setting them free from Platonic approaches into more primal theologising)  Discussed
· Review of the opportunities that have opened up for Rich across the US Christian University world and the emphases this brings  Done 

· Review of the realities that Lee faces and implications in terms of emphases Done, took up major part of the time together,  some outcomes in the variances document below  
· Review of the collective Program Proposal http://www.encarnacao.org/MA/Proposal/program_proposal_ver_5(3)v.doc and suggested modifications   Discussed the course descriptions and requirements for practica, and other variations that Lee feels are critical
A.
A "core" set of outcomes, texts, and representative activities that integrate theology, praxis, based on evolution 

· of outcomes for each of the 16 courses across the schools (please download a copy of these from the MA course chart on the web for each school http://www.encarnacao.org/MA/MA%20diagramupdate.htm (I am in a computer accessible home and will finish uploading Rich's reviewed versions and some of them with my comments today God willing, computers permitting)   (Edited half of these, and have a comparison and preferred option for the second ear courses, see course descriptions file on web)
· of texts across the schools and texts available locally There are two versions of booklists on the web from May that both need updating http://www.encarnacao.org/MA/books/Bibliography_for_the_MATUL[1].doc and http://www.encarnacao.org/MA/books/selected_bibliography.htm   I think that one of these is the same as  http://www.encarnacao.org/MATUL/Readings/bibliography_for_the_matul.htm ON the latter page there is a list of essential readings.  I have had Grace Liu working on this but the work is incomplete at this point.  (Paul does HBI perhaps needs to assign someone to do a massive literature search in India and we need an injection of perhaps $4000 to get the library up to a level where the basic texts are available?).  (See list on web of 50 must read books)
· of proposed activities (generally these are either too extensive or hardly defined at all in the courses, so need either to be reduced or expanded.  Often they are not connected to the course goals but simply to classroom behaviour)    (Not done, critical to success of program, Viv to evaluate each course and get to the directors at each school, unless corrie wants to work on this?)
· of % theology, % social science/leadership and % praxis (and particularly the readings that relate to each) ,  Each course will have a different balance but because we are using either theologians or practitioners as lead people for each course they tend to focus on one or the other. Overall we need to list core scriptures emphasised in each course and see if we end up with a balanced Biblical emphasis across the whole program - this would help in the opposition from the traditional theologians - if they could see that from praxis and story-telling we interface students with the whole of the scriptures. .   Development texts that have been suggested tend to be global rather than grassroots and urban poor related, so many of these, while excellent, need to be reduced down as a % of the whole, while practical grassroots material needs to be explored more extensively.  (Not done: Viv to do an initial evaluation for the directors of each school)
B.
Review of these against the 3 overall program outcomes (movement leaders, cross-cultural slum pioneers, diaconal/advocacy leaders) (Excerpted from (Please print off ) http://www.encarnacao.org/MA/Proposal/program_proposal_ver_5(3)v.doc )

 (Reviewed, see attached)

The student population is comprised of two major groups: The majority will be indigenous movement leaders, church leaders, activist believers, and business entrepreneurs who want to extend their skills into wider movement leadership among the urban poor.

· Existing workers with a number years experience and proven servant ability who are progressing from pastoral, evangelistic, teaching, prophetic or diaconal (community development) roles into future apostolic team leadership of multiplying urban church movements in the slums across a city.

· Those preparing to be pioneers who would catalyse new movements in cross-cultural settings among the urban poor in the poorest cities of the world.
· Up to 1/3 of applicants may be drawn from among those intending to serve the urban poor from a diaconal or justice role, and wanting to use business or professional training and experience to socially, politically, economically and spiritually liberate the poor.  We would not limit students in this way

· Some will do this in church-based advocacy, community development or community organisation processes within urban poor movements.
· Some will do this through non-governmental organizations (e.g. World Vision, Oxfam, Tear Fund) or foundations, multilateral development agencies (e.g., the United Nations, World Bank Group, OECD, WTO), refugee and immigration services.

· Some will do this through government ministries, and business enterprises, or through professions such as teaching, journalism, development planning, and administration, especially within less-developed regions.

 

C. 
Evaluation of these against:  (not done)
· gender-specific concerns , 

· the balance of theology and praxis, 

· a limiting down of the amount of work in each course, so that the overall program is feasible, particularly as in the first semester and into the second, practitioners (with limited English skills, even though they passed the test, and little history of reading academically) are lead step by step from simple exposure to relevant literature ,   

· integration so that themes are not extensively doubled up in courses 

 D. Update the "core" faculty list for ATS, with titles, roles, degrees and experience  (and later Chennai  Paul is it possible for Grace to collate this list and get it to us all for HBI ), specific to each course  - with photos, so Viv can place on website - this all helps create communication between schools.   (Please send to Viv by Jan 30th)
 E. A "core" set of approx. 5 course-specific books per course  that we could get funding to purchase for the core faculty  (I think each member of the MATUL commission needs to sign off on this one, Paul, Lee, Rich, Viv, Corrie)   (Rich has been working on a list, perhaps get it to Viv, then I can edit against the existing lists and send it out across the commission
Are these books for the library or for faculty directly?  If for faculty I think it would be better for them to develop their own list.  

 F.  A "core" set of issues that require articulation and agreement in a MOU (The President or legal counsel for ATS and APU will probably need to sign.)  based on Rich initial 35 questions  (Rich and Lee worked on a number of significant aspects of this trying to narrow down areas of concern or disagreement)

G. 
Continued exploration of the nature of the MATUL commission for decisions in July   (not done)
· beyond its initial objective of enabling schools to launch a global program on five continents 

· as a professional body interfacing Encarnação Alliance movement leaders with the lead people for the program in each school viz a viz the accrediting bodies (or do we have to become an accrediting body?). 

· The framework of items for each school to develop into an MOU with the MATUL Commission so there is simplicity, commitment and clarity    (The existing MOU is the program proposal – modifications to this are attached for review).
H. Added items in the discussion

Lee added  some agenda items including:

· rewrite the program assumptions (done, see attached for approval)
· rewrite the course descriptions (half done, see attached for approval)
Rich added agenda items

· Upgrading of adjunct faculty in experiential learning  (discussed, some steps forward, some unclear issues)
· Copyright (See summary statement below)
Viv added agenda items

· Facilitating financial relationships between ATS and APU. (done, in their MOU)
· Dates for the July meeting in Manila defined (discussed, not done) 

Outcomes of discussions

Draft to be added to program proposal subject to feedback from each member of the commission over the next 15 days.

1. 
Core values 

[We had good consensus on these revisions, but they are pending your revisions from MATUL Commission. Please add Y Yes) or N(No, plus reason) to each one to me by Jan 30.  This is a repetition of the discussion in Bangkok, but with greater detail]
· Urban poor focus: Student learning involves the wholistic holistic
 empowerment of the urban poor rather than merely providing professional credentials. 

· Leadership development: the development of emergent leaders students’ leadership and managerial capacity under the tutelage of senior practitioners and educators

· Movement generating: training of leaders who evidence the potential to catalyze or strengthen redemptive movements, large or small, through networking, coalition-building, and creative problem-solving. [church-planting statement] 

· Practice-oriented: theoretical study is integrated with experience-based learning so that students don’t merely learn about urban poor realities, but are directly engaged with urban communities through each of their courses 

· Community: forming a learning community alongside residents of local slums supported by program faculty, field supervisors, and community mentors. 

· Reign of God: Students learn a reverence for the life of God in the whole of creation, serving the God of justice and justification, who is especially concerned to “uphold the cause of the oppressed, to give food to the hungry, to set prisoners free, and to give sight to the blind (Ps. 146:7-9). 
· Conversational theology: Learning is based from the stories of the poor as these engage the stories of the scriptures, resulting in transformational conversations.  Local theologies from among the poor result. (Local theologizing.  Students learn to relate the “text” of Scripture and theology to the context of community issues.)

· Incarnational lifestyle: Rather than being sequestered in an academic compound, students learn to enter the pain and problems of resource-poor residents through direct, first-hand encounters 

· Transformational pedagogy. An incarnational community that embraces a teaching-learning process characterized by: 

· Self-limitation -- relinquishing some of the privileges and prerogatives associated with a lifestyle of comfort, convenience, and indifference.  

· Involvement -- entering into direct, physical relationship with slum life rather than merely learning about it.  

· Multiple perspectives -- valuing different points of view related to complex problems, and make informed moral judgments and commitments.

· Responsibility – recognizing that the ultimate purpose of training as not merely the understanding, but also the application, of knowledge, skill, and personal resources in the transformation of God’s good creation.  

· Redemption -- shaping a vision of a renewed creation that challenges “what is” in terms of “what ought to be.”  

· Collaboration.  Since our Lord is Lord of all, we network as broadly as possible with a variety of community “partners,” especially in relation to students’ practical training in slum schools, health clinics, business enterprises, and neighborhood associations. While many of these partners will be Protestant Christians (“allies”), there may also be those of different faiths but like passion (“co-belligerents”) who agree to join MATUL students in the difficult task of making the world a better place to live. We share the conviction of theologian and martyr Dietrich Bonhoeffer: that everything moving forward towards the overcoming of disintegration, distress, and disease at the same time moves backward to the “reconciliation of all things in Jesus Christ.” 
2. Appendix 4 : Variances from the Core Program
[This is my summary of various discussions, please read and edit as need be and add in items in your sections of this as is appropriate by Jan 30.  I will put the edited version ion the web in place of this version ]

It is expected that each school partnering with the MATUL Commission will have variances to the core program defined in the Program Proposal and Core Course List.

Factors

· Local accreditation requirements (eg additional research papers, ) 

· Institutional doctrinal emphases 

· Internal "political" pressures within the faculty (eg Traditional theologians requiring more systematics) 

· Cultural variations (eg South AFrican emphasis on Reconciliation) 

· The sources and educational quality of incoming students. 

· Institutional capacities to deliver some courses (eg no-one is qualified to teach on some topics) 

· Choices in terms of Optional Courses (to be discussed).

· National and Institutional Grading Standards

· Institutional Entrance Requirements

· Expected hours for a 3 credit MA level course

3 Statements for Action

· If there are program variances, these should be documented, submitted to the commission prior to implementation and obtain consensus agreement as to their validity. This does not imply that the MATUL Commission wishes to become an accrediting agency but that we move forward with unity as far as is possible. This sounds very much like an accrediting agency.  I agree there is need for agreement on the basic structure but don’t understand why there is this push for consensus on the details and if there isn’t consensus, there is a consensus to agree to disagree.  I think it boggs down progress and takes too much time.  In short, why do we need variances?.

· Each course is expected to have 30% local content at least, so this is encouraged and affirmed.   I don’t think this is measurable and should be dropped.  We should encourage contextualization at all aspects of the program, not just content.

· Creative action learning facilitation by expert practitioners is considered the primary modus operandi vs. legislation of course details from external sources.

· Core moderation roles for the Commission  What does moderation mean in this context?

· core course descriptions have been developed for all the courses, 

· course outline development process followed

· moderation by the commission of the 5-7 outcomes 

· moderation of the action processes and evaluation processes that facilitate these, 

· evaluation of course relationship to the primary goals of training movement leaders.   Just leaders

· Etc (to be worked on by July)

· Beyond  core parameters moderation does not imply sameness.  A key concern here is the multiplication of “moderators”—for ATS:  CHED, ATA, ATESEA, but now also WASC and EA.  Too many moderators!.

To do: Please send suggestions as to how this statement can be better written.

To do: Please edit your variances below (the best I can understand at this point) for consideration by the rest of the MATUL by Jan 30.   I will then collate and circulate for affirmation or rejection.

Variances (Please write Y or N for yes, you are in ageeemnt or no, you disagree, in which case give your reasons below and return to Viv by Jan 30)

Variances at APU (to be added by Rich)

1. Urban Poor Churchplanting will be called Urban Poor Church Leadership (agreed in Feb)

2. Students will be required to study one of the local languages in the country of the partnering institution prior to entry to the program to get to the level of basic communication (about 4 months)

3. English TOEFL is set at 600 rather than 550 for those not native English speakers.

4. The course on the marginalized will focus more on marginalization of women.  Will APU have its own course in this area?  Extra assignments?

5. Entrance requirements involve prior urban exposure but not significant urban poor leadership experience  ATS as well

Variances at ATS (to be edited by Lee)

1. A leadership focus more than movement leadership, indicating entrance requirements do not require significant leadership experience 

2. The Health Care course will focus on primary health care but not significantly cover HIV /AIDS programs as this is not as significant in the Philippines context 

3. The Slum Education Course will focus on preschools not vocational schools or adult education processes as this is the area of expertise. 

4. CHED, the national accrediting body requires additional courses, currently 2 Research courses for thesis students

5. The English language requirements require up to three extra courses in English.

6.  The theology faculty require additional courses in a Bible Overview 
1. Introduction to the Bible (3 credits)  equivalent to TUL500 (though has not been developed according to the standards of the MATUL.
2.  Theology 1 
(3 credits)
· Similar to the course required for M.A. grads in the old curriculum

3.    HermeneuticsAmongUrbanPoor 
(3 credits)
· General hermeneutics theory combined with ethnohermeneutics

7. practicums??  There are several issues to be worked out here.

Variances at HBI (to be edited by Paul)

1. Additional courses required by faculty: 

· TUL 504 World Religions, 

· Introduction to Theology, 

· Introduction to Missions 

Variances in time commitments per semestral course.   

As best I can understand there is no common standard between the schools, so I deleted it from the program proposal, but it has resurfaced, so we need some definitions.  Courses in general have been designed on the common stands of 120 hours per MA course, consisting of 39-40 hrs class contact time, 40 hrs practicum and 40 hrs reading and writing. 

However, Lee understands CHED require 54 hours of class contact time (this can include the practicum, but there is no Filipino statement as to total time for the course).  (Lee we need somewhere to see the formal CHED documentation on this, don’t you think.  I have searched their site twice but can’t find it anywhere.)  Just trust me on it.  17 weeks x 3 hrs = 54

Rich understands the global international standard as 160 hours for a masters course. (Rich can you dig out the sources for this statement).  I’ve never heard of a global standard.  My Ph.D. cognate was comparative education.  There are vast differences in educational standards.

Viv understands it as 120 hours for a masters course (This is both the Fuller and NZQA (New Zealand Qualifications Authority) standard (Viv to double check with Bryan)) and has used this for the master course designs.

HBI work to a standard of 

Variances in Grading Requirements

Each school is required to work within its own and national grading standards.  This affects how course marking processes are defined and marked. 

MATUL Commission funding plan requirement of partnering schools

(this is the beginning of a separate document to the program proposal , a set of requirements for school directors who are members of the alliance)

Thus far we have adapted to the needs but some key elements have become evident as requirements. 

Our current task as a commission is “to serve the Encarnacao Alliance (and others) in the training at a masters level of 5000 workers who can become movement leaders among the urban poor, by facilitating the launch of this MA through partnering institutions in each continent to a sustainable level and the integration of derivative grassroots programs into the grassroots trainers network.”

It has become apparent that the following is a requirement on the partnering schools to accomplish this goal:

Each program director is required to have a yearly fundraising plan in place 

· with optimal level budgets for foundations that includes all actual and hidden program costs (such as personal support raising of staff, course design costs by partnering agencies (show as both an other expense and an other income) 

· and minimum budgets for the school administration

· identification of both local and international potential donors

· timelines for proposal development and submission

· a core case study of up to 7 pages including budget

· identification of responsible staff for each milestone

I disagree.  This is not the role of the EA as we see it ATS.

It is suggested that this be easiest done in microsoft project or compatible program, plus excel spreadsheets.

The plan and evaluation of the previous year to be submitted yearly to the MATUL commission.  (The desire is to keep this simple but apply some pressure in a good direction).

We recognize that such planning does not usually go according to predictions, that we are used to developing works on shoestrings, and that behind all such work is the sovereign provision of God in answer to groups of praying people.

(Please modify the above in MSWord reviewer and feed back by Jan 30th)

Appendix 5: Proposed Statement on Copyright  

TO do: (input requested from MATUL commission by Jan 30th, then to be added to program proposal and web). 

This MATUL program is being developed in an open source environment, where all contributors have access to each others work.  Published articles from this process are welcome, but it is expected that appropriate gentlemanly identification of sources of ideas are part of such process.

Each school will abide by the copyright laws of their land.

For the web-based courses available for any city, Urban Leadership Foundation will develop a course CD for each course consisting of 15-25 excerpted papers and chapters.  Permission will be requested at no cost for each of these to be used in training workers among the poor.  The schools will be sent one copy which may be copied by students for this purpose but should not be reproduced by the institution as we will not seek copyright on behalf of the partnering institutions as they may be perceived to have resources and potential profit from this process.

Dicussion on Program inputs and outcomes.  

MATUL Program Outcomes

1. .Student Outcome Indicators

	Type of Incoming Students
	Graduates
	Graduate Roles after 5 yrs
	Graduate Impacts After 5 years

	
	The graduates will be
	The program lays a basis for graduates 5-10 years after graduating to
	Community impact of graduates after five years:
	Impacts on their Partnering Organisations

	                             Overall Outcomes
	Progressing towards leadership roles of catalysing and initiating new churches, holistic ministries, other redemptive structures for the urban poor, and advocacy roles.
	Leadership roles in a movement leadership team, networking, pioneering, new churches and holistic ministries, other redemptive structures.
	Expansion of holistic multiplying urban church movements in the slums across a city. Converts, cells, churches affecting individual and small group socio-economic needs 
	Breadth of Knowledge affects holism and skills in leadership and decionmaking within leadership of their organisations.

	Churchplanters:The majority will be urban poor churchplanters
	Embryonic religious movement leaders, progressing to planting several new ministries
	Experienced movement pioneers/leaders of multiple organisational units
	Leadership in Expansion of # of holistic multiplying urban church movements in the slums across a city
	Expanding holistic view of the nature of the church, and understanding of revival movement dynamics

	Business entrepreneurs  who want to extend their skills into wider movement leadership among the urban poor.
	Embryonic entrepreneurs of new organisations and structures for social change among the poor
	Skilled entrepreneurs of new organisations and structures for social change among the poor
	Microenterprise organisations, and other organisational development among the poor.
	Multiplication of small businesses among the poor and liberation of many from poverty

	Urban Poor Missionaries: Those preparing to be pioneers who would catalyse new movements in cross-cultural settings among  the urban poor in the poorest cities of the world.
	Progressing into a cross cultural team leadership role in another city among the urban poor
	Proven team leader and pioneer of initial slum churches and holistic ministries in another city
	New missions teams and initial churches in other cities
	Breadth of knowledge enables wisdom in leading and pioneering teams in both churchplanting and holism.

	Local NGO’ workers: Some are involved in church-based advocacy, community development or community organisation  processes within urban poor movements.
	Role: church-based advocacy, community development or community organisation  processes within urban poor movements.


	Role: Leadership of city-wide processes in CO, CD, or advocacy within an urban poor movement
	Expanding community development, community organising and community economic processes in the slums
	Breadth of Understanding enables wisdom in decision-making as to effectiveness of organisation in urban poor context.

	Workers with International NGO’s: Some have experience in non-governmental organizations (e.g. World Vision, Oxfam, Tear Fund) or  foundations, multilateral development agencies (e.g., the United Nations, World Bank Group, OECD,  WTO), refugee and immigration services. 
	Role in NGO: Refocus on urban poor community-level approaches in non-governmental organizations 
	Role: Lead multiple grassroots processes among the urban poor from within an NGO or effective at leadership levels of an NGO among the urban poor.
	
	Effective leadership in orienting NGO’s to grassroots urban poor styles of development

	Professionals: Some are involved in government ministries, and business enterprises, or through professions such  as teaching, journalism, development planning, and administration are involved in justice roles or wanting to use business or professional experience to socially,  politically, economically and spiritually liberate the poor.
	Refocus of their working roles to serve the urban poor in government ministries, business enterprises, or through professions.
	Roles from governmental, business, professional.
	Have catalysed multiple processes to serve the urban poor from within their middle class and upper class advocacy roles
	Transformation of some governmental programs and departments, and of some of the culture of businesses, , enactment of laws that uplift the poor etc.

	Undeclared: Those sensing a call but without extensive experience
	Clarified vision, call and commitments to the urban poor in whatever of the above roles.
	Enter into business, NGO or churchplanting roles with clear sense of using these roles for the urban poor
	As above
	As above


2. Program Administration Outcomes

a. Program administration
b. Curriculum Development
c. Student Growth: Assessment of student cohort has it achieved expected level of growth
d. Creation of New Knowledge
MATUL Course Descriptions

Current course descriptions are diverse across the schools and course writers, based on the official Program Proposal bullet points for each course.  These were derived from the initial course designs that Bryan edited from Viv’s notes.  Lee reworked these for the ATS catalogue, and course writers have reworked them subsequently into some diversity according to the standard 4-6 line course description required in the official course design template.. 

It was agreed that we move to a standard course description across all schools as one way of sustaining some degree of correlation across schools, but that within these we work n ranges of options where needed to accommodate some diversity.

The following table is a comparison of existing course descriptions with the best one marked.  Then we worked to modify this to the best for the first years courses.  These follow 

DO this: The following are proposals for the rest of the commission to use the MSWord reviewer to add an suggested minor modifications or write Y or N for Yes, do accept beside each one., No don’t accept (reason, modification). Return by Jan 30th.

Comparison of course descriptions Jan 2008

Comparing these became the basis of discussions for modifying to a collectively agreed on course design for the first years courses. 

	#
	2. Current Official Proposal Proposal
	6. Master
	7. Rich reduced/ Viv Edt
	3. Lee, ATS Catalogue
	4. ATS
	5. HBI
	1. Original

	Admission Requirement
	
	YEnglish to TOEFL 550 or equivalent

Urban Ministry Experience

Call/ commitment to work with Urban Poor

Leadership capacities

Prior Bachelors degree or equivalent experience, 2 yrs of college, over 35
	
	
	English to TOEFL 550 or equivalent

Call/ commitment to work with Urban Poor

Prior Bachelors degree or equivalence
	
	Essential Biblical foundations are required by some  institutions prior to beginning the masters level studies.  These may include:  Introduction to the Bible, Introduction to Theology, Ethno-hermeneutics, and Introduction to Missions.



	Entry
	
	NThe student population is comprised of two major groups:

2. Urban leaders, church leaders, activist believers, and business entrepreneurs  who want to extend their skills into wider movement leadership among the urban poor.

Existing workers with a number years experience and proven servant ability who are progressing from  pastoral, evangelistic, teaching, prophetic or diaconal (community development) roles into future  apostolic team leadership of multiplying urban church movements in the slums across a city.  

Those preparing to be pioneers who would catalyse new movements in cross-cultural settings among  the urban poor in the poorest cities of the world.

2. Up to 1/3 of applicants may be drawn from among those intending to serve the urban poor from a  diaconal or justice role, and wanting to use business or professional training and experience to socially,  politically, economically and spiritually liberate the poor. Some will do this in church-based advocacy, community development or community organisation  processes within urban poor movements.

Some will do this through non-governmental organizations (e.g. World Vision, Oxfam, Tear Fund) or  foundations, multilateral development agencies (e.g., the United Nations, World Bank Group, OECD,  WTO), refugee and immigration services,  Some will do this through government ministries, and business enterprises, or through professions such  as teaching, journalism, development planning, and administration, especially within less-developed  regions.
I thought we had discussed this in detail and decided to avoid these categories and ratios.  We would give priority to experienced students but not eliminate others.  We need to replace” diaconal” with a more current term.

	
	
	
	
	The student population is comprised of two major groups:

2. The majority will be movement leaders, church leaders, activist believers, and business entrepreneurs  who want to extend their skills into wider movement leadership among the urban poor.

Existing workers with a number years experience and proven servant ability who are progressing from  pastoral, evangelistic, teaching, prophetic or diaconal (community development) roles into future  apostolic team leadership of multiplying urban church movements in the slums across a city.  

Those preparing to be pioneers who would catalyse new movements in cross-cultural settings among  the urban poor in the poorest cities of the world.

2. Up to 1/3 of applicants may be drawn from among those intending to serve the urban poor from a  diaconal or justice role, and wanting to use business or professional training and experience to socially,  politically, economically and spiritually liberate the poor. Some will do this in church-based advocacy, community development or community organisation  processes within urban poor movements.

Some will do this through non-governmental organizations (e.g. World Vision, Oxfam, Tear Fund) or  foundations, multilateral development agencies (e.g., the United Nations, World Bank Group, OECD,  WTO), refugee and immigration services,  Some will do this through government ministries, and business enterprises, or through professions such  as teaching, journalism, development planning, and administration, especially within less-developed  regions.



	Program 

 Outcomes
	
	NThe majority will be movement leaders, church leaders, activist believers, and business entrepreneurs  who will  extend their skills into wider movement leadership among the urban poor.

Existing workers with a number years experience and proven servant ability who are progressing from  pastoral, evangelistic, teaching, prophetic or diaconal (community development) roles into future  apostolic team leadership of multiplying urban church movements in the slums across a city.  

Those preparing to be pioneers who would catalyse new movements in cross-cultural settings among  the urban poor in the poorest cities of the world.

Up to 1/3 of applicants may be drawn from among those intending to serve the urban poor from a  diaconal or justice role, and wanting to use business or professional training and experience to socially,  politically, economically and spiritually liberate the poor. Some will do this in church-based advocacy, community development or community organisation  processes within urban poor movements.

Some will do this through non-governmental organizations (e.g. World Vision, Oxfam, Tear Fund) or  foundations, multilateral development agencies (e.g., the United Nations, World Bank Group, OECD,  WTO), refugee and immigration services,  Some will do this through government ministries, and business enterprises, or through professions such  as teaching, journalism, development planning, and administration, especially within less-developed  regions.

See comment above
	
	
	
	
	The majority will be movement leaders, church leaders, activist believers, and business entrepreneurs  who will  extend their skills into wider movement leadership among the urban poor.

Existing workers with a number years experience and proven servant ability who are progressing from  pastoral, evangelistic, teaching, prophetic or diaconal (community development) roles into future  apostolic team leadership of multiplying urban church movements in the slums across a city.  

Those preparing to be pioneers who would catalyse new movements in cross-cultural settings among  the urban poor in the poorest cities of the world.

Up to 1/3 of applicants may be drawn from among those intending to serve the urban poor from a  diaconal or justice role, and wanting to use business or professional training and experience to socially,  politically, economically and spiritually liberate the poor. Some will do this in church-based advocacy, community development or community organisation  processes within urban poor movements.

Some will do this through non-governmental organizations (e.g. World Vision, Oxfam, Tear Fund) or  foundations, multilateral development agencies (e.g., the United Nations, World Bank Group, OECD,  WTO), refugee and immigration services,  Some will do this through government ministries, and business enterprises, or through professions such  as teaching, journalism, development planning, and administration, especially within less-developed  regions.



	500
	A foundational survey of the Biblical books, utilizing the Kingdom of God as a motif  with emphases on the relationship of the Kingdom on issues of poverty, oppression, justice, social construction and other urban poor realities in each book.
	NThis course is designed to give an overview of the scriptures with particular emphasis on issues in transformational urban leadership, by tracing the theme of the kingdom of God from Genesis to Revelation and making applications to the realities of holistic church planting in the midst of poverty and underdevelopment. 
This is the statement I have from my notes.  Please note that this is a Biblical Studies course.  I will not be involved in setting this description. 
This course is designed to give an overview of the scriptures with particular emphasis on the biblical motif of the kingdom of God to issues of leadership development in resource-poor urban communities
For ATS add .  Students who pass the Bible Entrance Exam will be waved from taking this course.
	This course relates the biblical motif of the kingdom of God to issues of leadership development in resource-poor urban communities
	This course covers the historical background and basic contents of the Bible.  Students who pass the Bible Entrance Exam will be waved from taking this course.  


	????
	This course is designed to give an overview of the scriptures with particular emphasis on issues in transformational urban leadership, by tracing the theme of the kingdom of God from Genesis to Revelation and making applications to the realities of holistic church planting in the midst of poverty and underdevelopment. 


	This course is designed to give an overview of the scriptures with particular emphasis on issues in  This course relates the biblical motif of the kingdom of God to issues of 

transformational urban leadership, by tracing the theme of the kingdom of God from Genesis to leadership development in resource-poor urban communities.

Revelation and making applications to the realities of holistic church planting in the midst of poverty and underdevelopment

	505
	      [Required for all non-nationals and those English-proficient nationals entering an unfamiliar ethno-linguistic community; intensive for 4 months in conjunction with local homestay]

[image: image1]          Community-based language learning

[image: image3]          Family and community analysis 

      Learners complete language learning coursework prior to or concurrent with “core” requirements below.
	N  This is what I have in my notes
This course guides students in acquiring a basic level of language and culture competence within urban poor communities and the knowledge and skills for ongoing learning.
The course helps students acquire the knowledge and skills for independent language and culture learning to a basic level within urban poor communities. 


	This course guides students in acquiring the knowledge and skills for independent language and culture learning within urban poor communities.


	This course is required for all non-acculturated students. It involves intensive community contact for four months including local home stay, community-based language learning, and family and community analysis.  Students will engage in regular feedback and integration times.  This course is pre-requisite for TUL courses.


	This course aims to enable students to learn and speak the Filipino language (Tagalog) with the aim in view of equipping them to become effective workers among the slum dwellers in the Philippines. The course will combine a number of methodologies particularly that of exploring the social and cultural reality of group members within local communities through the development of cross-cultural relationships combined with reflection on anthropological concepts and experiences. This is preparatory to entering into relationships of mutual learning and service with peoples in the Philippines.
	The course helps participants acquire the knowledge and skills for independent language and culture learning within urban poor communities. 


	Candidates will learn about the nature of culture and practice cross-cultural communication, become  familiar with the LAMP method of language acquisition and be equipped to put it into practice, mastering

a new language to the level of basic everyday communication. They will understand social structures, and roles of change agents.  They will develop an anthropological perspective on the role of religions, and in missiological theories of receptivity to the gospel, cultural exchange systems and the ways in which they are manifested in tribal, peasant,  industrial and post-industrial societies..

TUL505-2
Language and Culture Acquisition
1
35
5
40
40
120

Students will master a language to level 3 proficiency using a recognised exam.  Candidates will articulate an understanding of the relationship between language learning, symbols, gestures, roles and communication, incarnational cross-cultural relationships, understanding redemptive analogies, and the methods used by outsiders to acquire language skills in a non-formal manner.



	510
	[Required for all nationals scoring below 600 on the TOEFL; intensive for 4 months]

[image: image5]          English for specific purposes (leadership and development)

[image: image7]          TOEFL preparation 


	This is from my notes:

Students are required to pass the language entrance requirements of the institution(s) through which they are enrolled.
We went over these.  Why are they different?
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	[image: image9]          Urban spirituality in the slum context

[image: image11]          Personal inventory: character, calling, and giftedness

[image: image13]          Human development and family life in the slum context 

	Urban spirituality in an urban poor context 

· Personal inventory: character, calling, and giftedness

· Human development and family life in the slum context

· The care and nurturing of urban poor workers

· Spiritual disciplines: classical and contextual urban poor and Filipino spiritualities

II.  Expanded Description

Personal inventory of character, calling and gifteness.  Critical application of the four seasons of Christian growth to ones own life and the lives of a selected group of people.

Issues of sustaining a healthy marriage partnership in the midst of the stresses of urban poor ministry.

Reflections on building an intimate relationship with God in the context of the slums, the city and indigenous culture, knowing the appropriate use and application of spiritual disciplines.

From my notes:

The development of a personal urban spirituality, as well as the skills of leading spiritual formation among the urban poor.  The course will include a personal inventory of character, calling, and giftedness and  addresses human development and family life in the slum context.
	An in-depth examination of urban poor spiritualities as aspects of human development and family life. Special emphasis is placed on the care and nurturing of resource-poor workers, and on the practical application of the spiritual disciplines, and personal inventory of character, calling and giftedness.


	The development of a personal urban spirituality for the slum context as well as the skills of leading spiritual formation among the urban poor.  The course will include a personal inventory of character, calling, and giftedness and will address human development and family life in the slum context.


	Urban spirituality in an urban poor context 

· Personal inventory: character, calling, and giftedness

· Human development and family life in the slum context

· The care and nurturing of urban poor workers

· Spiritual disciplines: classical and contextual urban poor and Filipino spiritualities

II.  Expanded Description

Personal inventory of character, calling and gifteness.  Critical application of the four seasons of Christian growth to ones own life and the lives of a selected group of people.

Issues of sustaining a healthy marriage partnership in the midst of the stresses of urban poor ministry.

Reflections on building an intimate relationship with God in the context of the slums, the city and indigenous culture, knowing the appropriate use and application of spiritual disciplines.
	This course attempts to inquire into the meaning of biblical spirituality and its relationship to faith and Practice in the urban context of India. This course focuses on the urban realities and the challenges it gives in building character and integrity into the ministry and life of God’s servant. This course will offer a comprehensive, multifaceted, and applicable approach to what it really means to be progressively formed into the image of Christ in an urban context. A variety of pathways in the spiritual life will be presented with attention to showing how each of these pathways can contribute to the dynamic process of spiritual growth.  

	Disciplined habits that promote an urban spirituality through weekly reading, study, response and 
Unit 1: The Nature of Urban Poor Spirituality Around the Globe

practice of the classical spiritual disciplines. Development of an action plan for the next years of 
Unit 2: Encountering the Holy Spirit and his Gifts

spiritual formation.   
Unit 1: Thirsty for God: Restoring our Passion for God (Western Solitude and 



Silence vs. Noisy Communal Urban Poor Worship styles)   

Reflections on the continuity of building an intimate relationship with God in the context of the city, 
Unit 2: Images of Spiritual Formation: What’s the Goal of Life in Christ? (Study)   

knowing the appropriate use and application of prayer and fasting, encountering and responding to 

spiritual conflict, exercising deliverance ministry, in-depth bible study, practising the presence of God, 
Unit 3: The ABCs of Spiritual Formation: Reviewing the Foundation (Prayer)   

the exercise of spiritual gifts with an attitude of servant-hood, and practising moral integrity and ethics.
Unit 4: Obstacles: Why Aren’t We Making It All the Way? (Fasting)   



Unit 5: Spirituality: What It Is and What It Isn’t (Service)  Justice as a way of life 

Issues of sustaining and developing a healthy marriage partnership in  the midst of the stresses of 
Unit 6: The Spiritual Aspects of the Disciplines (Meditation)   

urban ministry and poverty are examined in the light of Biblical holism.
Unit 7: The Hard Work of Spirituality (Submission)   



Unit 8: Person, Place and Provision (Celebration)   

The Care and Nurturing of Urban Poor Workers, which includes pastoral care of urban poor workers, psych testing, theology of work and rest, cross-cultural stress and shock issues, reentry, etc. Critical 
Sacrificial Living)   

application of the four seasons of Christian growth to ones own life and the lives of a selected group of
Unit 10: Forgiveness and Reconciliation: Remedies for Individuals and 

 people,  ascertaining which season each person is in and how that contributes to their spiritual 
Communities (Confession)   

development and function within a ministry team or faith community.  Analysis of the expanded use of
Unit 11: The Life of Integrity: Discernment, Steadfastness and Forthrightness 

pastoral and ministry gifts, critically evaluating one’s own appropriate pastoral roles and the capacity 
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	[image: image15]          Incarnation, holism and the communication of the Gospel 

[image: image17]          Small group and leadership development

[image: image19]          Pastoral issues among the poor

[image: image21]          Cultural leadership styles and structures

[image: image23]          Church-based community leadership 

	The course introduces themes in the degree, utilising a story-telling approach. to entering poor communities and developing holistic poor peoples' churches.  Entrance, proclamation, discipleship lead to practical processes of cell group, and structuring church development in theory and in practical work assignments. Development among the poor is introduced, through emergence of deacons and elders  and patterns of leadership inspired by  the Holy Spirit.

From my notes:

This course emphasizes a story-telling approach to understanding the development holistic poor peoples churches in ways faithful to the values and goals of the kingdom of God.  Entrance, proclamation, and discipleship are considered in relation to small group formation, leadership and community development.


	This course applies a story-telling approach to the process of entering poor communities and developing holistic poor peoples' churches in ways faithful to the values and goals of the kingdom of God.  Entrance, proclamation, and discipleship are considered in relation to the processes of small group formation and the leader development.


	This course will address incarnational leadership, holism and the communication of the Gospel.  Focus will be on small groups and leadership development, pastoral issues among the poor, cultural leadership styles and structures, and church-based community leadership.


	This is a practical course on church planting. It is unique in that it looks at urban poor church planting as a movement. The course will study different models of church planting in the urban poor setting. It will also examine several elements of a movement such as incarnational approach, mobilizing the poor, holistic programs, signs and wonders, persecution and suffering, sustainability, and journeying as a community among the poor. 


	The course introduces themes in the degree, utilising a story-telling theological approach. It develops the theme of the Kingdom of God as a basis for entering poor communities and developing holistic poor peoples' churches.  Entrance, proclamation, discipleship lead to practical processes of cell group, and structuring church development in theory and in practical work assignments. Development among the poor is introduced, through emergence of deacons and elders  and patterns of leadership inspired by  the Holy Spirit.


	This course is the foundational course introducing themes in the degree, utilising a story-telling  theological approach. It develops the theme of the Kingdom of God as a basis for practical experiences in entering poor communities and developing holistic poor peoples' churches.  Utilising entrance and evangelism models from Jesus, Paul, Hiebert, Brewster, issues of incarnation, identification,  and 

womens' and family issues in incarnation are examined. Churchplanting models from Hesselgrave, Stefan, Grigg develop elements of proclamation, power evangelism, mass evangelism, discipleship of the poor and lead to practical processes of cell group, small group, fellowship and structured church development in theory and in practical work assignments. Issues of church-based development among the poor are introduced, beginning with the development of deacons and elders  and patterns of leadership training based on the role of the Holy Spirit and the five leadership giftings. These are related back to sociological (Gerlach & Hine) and community organisation (Alinsky et al) models of leadership emergence.  The theology of the Kingdom of God is related to practical aspects of pastoral issues in ministering among the urban poor: cooperative economics, land rights, poverty, justice, oppression, suffering, cash flows, etc.



	540
	[image: image25]          Contextual urban theology process

[image: image27]          The creation and culture of cities

[image: image29]          Urban systems in theological perspective (e.g. urban religious movements and development; macro-economic policies impacting slums; informal sector development)

[image: image31]          Urban poor research design and methods 


	The course seeks to put in motion a continuing dialogue between two processes, urban theologising and urban analysis (urban studies in economics, developmental studies, anthropology, sociology, history), in a mutually enriching interaction that generates tools and perspectives for transformative urban missions.

From my notes:

This course structures a continuing dialogue between two processes, urban theologizing and social analysis (urban studies in economics, developmental studies, anthropology, sociology, history) in a mutually enriching interaction that generates perspectives and analytic methods for transformative urban missions.


	The course seeks to put in motion a continuing dialogue between two processes, urban theologising and urban analysis (urban studies in economics, developmental studies, anthropology, sociology, history), in a mutually enriching interaction that generates tools and perspectives for transformative urban missions.


	The development of a contextual urban theology process addressing the creation and culture of cities, urban systems in theological perspective (e.g. urban religious movements and development; macro-economic policies impacting slums; informal sector development) and an introduction to urban poor research design and methods.
	This course introduces the students to study processes that will enable them to better understand urban reality and its relation to their faith. It will focus on generating social and theological insights from field experience guided by tools for social analysis, cultural analysis, and resources of bible and theology. On the whole, the course seeks to put in motion a continuing dialogue between two processes, theology and urban understanding, in a mutually enriching interaction that serves a transformative urban missions. 


	This is an interdisciplinary course that combines theology, anthropology, sociology, developmental studies and contemporary realities to understand the mission for urban transformation.  


	An interface of traditional Western systematic theology with contextual urban theologies.  Candidates 

will gain confidence and develop processes of urban story telling approaches to developing indigenous 

slum theology.

Theology of the city, sociological and anthropological theories on the creation and culture of cities and 

urban systems are introduced.  (e.g. urban religious movements and development; macro-economic 

policies impacting slums; informal sector development)

An introduction to applied research and evaluation emphasises qualitative action and church growth research for use in churches, urban ministries, missions, and development organizations. Applied research is presented as a systematic inquiry designed to provide information to decision makers and/or groups concerned with particular human and societal problems. Christian perspective on the purpose and practice of urban research is of special interest with a bias to non-intrusive and 

TUL540-20

This course is an introduction to applied research and evaluation. The primary emphasis is on qualitative action and church growth research for use in churches, urban ministries, missions, and development organizations. Applied research is presented as a systematic inquiry designed to provide 

information to decision makers and/or groups concerned with particular human and societal problems. 

Christian perspective on the purpose and practice of urban research is of special interest with a bias to non-intrusive and anthroplogical approaches to urban research.



	550
	Rescuing street children

[image: image33]          Rehabilitation of sex workers

[image: image35]          Rehabilitation of drug addicts


	This course aids students to experience, develop a theology and spirituality and evaluate processes of rehabilitation of street children, drug addicts, alcoholics and commercial sex workers, leading to an understanding of team related principles, planning, initiation, financing and resourcing of a ministry to street children.  Social conditions that cause these lifestyles and points of intervention that are needed to free individuals and change structural causes will be evaluated.


	Y This course guides students in understanding the conditions of marginalized populations (e.g. street children, substance users, and commercial sex workers) and in formulating a theology and strategy for team-based responses that aim to free individuals and change structural causes.


	This course will address specific skills and programs in rescuing street children and rehabilitating of sex workers and drug addicts.


	This course will cover specific concepts, skills and ministry involved in the transformation of lives of at-risk youth in slum communities.

3. This course will address the social, economic, spiritual and physical conditions that cause youth to become at-risk in their slum communities. This study will lead to the research and development of ministry that will impact the lives of these at-risk youth bringing personal & community transformation. Students will be encouraged to initiate a mentoring relationship with an at-risk youth that will stimulate personal growth and encouragement in the lives of both mentor & mentee. The oppressive political, economic, spiritual and sociological structures that cause youth to become at-risk will be explored, while addressing possible avenues of intervention.

Need to include prostitutes and drug prevention in the course description.  My suggestion is to have a one-day field trip to Samaritana.  Perhaps you’ve already built drug prevention in your day 3 topics.  It would be good to make the drug prevention aspect explicit in the topic titles.  So the basic pattern of the course would be a focus on youth with emphasis given to drug prevention and exposure to Samaritana.


	
	Research and evaluation of case studies of the rehabilitation of street children, leading to an 

understanding of team related principles, planning, initiation, financing and resourcing of a ministry to 

street children.  An understanding and a model of the social, mental, behavioural, and spiritual 

development of street children will be developed. 

The social conditions that caused street children will be researched, analysed and evaluated.  This will 

lead to the development of a model of spirituality needed to cope with ministry issues among these 

children.  .                                                                                                                                  

  Research and evaluation of case studies of rehabilitation of drug addicts, alcoholics and prostitutes 

leading to an understanding of the principles, planning and intiation of a ministry to those affected by 

these addictions.  The structures that caused prostitution in a specific city and points of intervention 

that are needed to change those structures will be researched, analysed and evaluated. 

A sustainable spirituality and theological foundation and a stategy for entry into these areas of need will

 be developed.

TUL550-2
Rescueing the Marginalized
1
35
5
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40
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Candidates will research and evaluate case studies of rehabilitation of drug addicts, alcoholics and 

prostitutes leading to an understanding of the principles, planning and intiation of a ministry to those 

affected by these addictions.  The structures that caused prostitution in a specific city and points of 

intervention that are needed to change those structures will be researched, analysed and evaluated.   A

sustainable spirituality and theological foundation for these processes will be developed and a stategy 

for entry into these areas of need will be developed.

	555
	Pre-school, elementary and vocational school development

[image: image37]          Adult literacy programs for slum church leaders


	The theory, strategies and processes for the development of preschool, technical schools,  in the slums as integral to urban poor churchplanting processes. Candidates are able to understand milestones in the development of slum schools,and their relationship to church growth, and critically evaluate the development of slum schools, issues of curriculum develoment, long-term management and financial viability.


	From my notes

The theory and practice of developing and improving education in the slums (e.g. elementary, vocational and preschools, and adult literacy and IT centers) as integral to urban poor churches and community development. Topics include school effectiveness, models, curriculum, management financial viability, and the school’s relationship to church and community.
	This course will address the development of preschools, elementary and vocational schools, and adult literacy programs in the context of the slum
	The theory, strategies and processes for the development of preschool, elementary and technical schools in the slums as integral to urban poor churchplanting processes.  The first unit provides an overview of the field of early childhood education and its organization and operation.    Students will be able to understand milestones in the development of vocational schools (unit 2), slum computer centres (unit 3.1), be familiar with a process of adult literacy training (unit 3.2) and their relationship to church growth, They will critically evaluate the development of slum schools, issues of curriculum development, long-term management and financial viability.  


	This unit provides an overview of the field of vocational education and its organization and operation. It introduces students to the historical background of Vocational Education; development of Vocational Education from the Gurukula system of education till date its philosophies, issues and types of VE, strategies; and processes and guidelines in setting up, administering and stabilizing operation of early vocational childhood education services in various urban poor community settings. The focus is on the initiation and maintenance of vocational education programs that follow developmentally appropriate philosophies. 

In the Adult literacy program, the learners expected to read, write and compute which is the basic program in any Vocational Education Program, in which the learners have to acquire basic skills to read, write and compute that are necessary in learning a vocation. 
	The theory, strategies and processes for the development of preschool, elementary, adult literacy and 

technical schools in the slums as integral to urban poor churchplanting processes.  Candidates are able to understand milestones in the development of slum schools,and  their relationship to church growth, and critically evaluate  the development of slum schools,  issues of curriculum development, long-term  management and financial viability.

Processes of resourcing, setting up and managing a computer centre in the slums as source of income,  development of slum people and context of communication of the gospel.

TUL555-3 Educational Centre Development
Processes of resourcing, setting up and managing a computer centre in the slums as source of income, Overview & Potential of Transformational Community Computer Centers development of slum people and context of communication of the gospel.

	560
	Developing small business programs

[image: image39]          Micro-saving, micro-lending and micro-enterprise

[image: image41]          Strategic business planning techniques 

	This course will build from reflections on Kingdom economic principles throughout the scriptures.  It will expose the students to theory, policy and practice in community based economic development and to help them read and think critically about these ideas.  Students will develop internal organizational processes for registration of churches, quality bookkeeping, and deacons development processes for their ministries.  The candidates will be able to plan and initiate small business programs as transformational mission, such as: establishing revolving loan fund, micro-enterprise programs; cooperatives, and the techniques related to strategic business planning among the urban entrepreneurial poor.


	This course relates biblical and theological perspectives on human development to the theory and practice of community wealth building. Special emphasis is given to considering how people in the slums might use micro-enterprise and  collective savings accounts to create a better environment for asset building and ownership.

From my notes:

This course introduces students to training slum dwellers in biblical economics, basic bookkeeping, business planning, savings cooperatives, and microenterprise.
	This course will enable the student to develop small business programs; micro-saving, micro-lending and micro-enterprise programs; and the techniques related to strategic business planning among the urban poor
	1. This course will build from reflections on Kingdom economic principles throughout the scriptures

2. This course will expose the students to theory, policy and practice in community based economic development and to help them read and think critically about ideas in this area of study. 

3. The candidates will be able to develop plan and initate small business programs as transformational mission such as: establishing revolving loan fund, micro-enterprise programs; cooperatives, and the techniques related to strategic business planning among the urban entrepreneurial poor.


	· To inculcate theology and practice of Community Economics for a cutting edge development work in slum communities.

· To enlist participation by the poor, will open their minds and equip them to take responsibility for their lives, choosing the gospel in freedom, not in desperation or as a crutch.

· To enable them to see themselves not as victims or oppressed, but as people made in God’s image and, accordingly assume responsibility for their future.

· To help people to understand the purpose of creation to find fulfillment in the kingdom of God. The church is the instrument that opens the world to its destiny in the kingdom. Through their activities, Christian MED / MFI can strengthen the church by restoring people to their identity and enable them to realize their role as stewards of creation and as servants of others.

· To make MFI & MED has proven to be an effective method of assisting people to escape the lowest levels of poverty. The ultimate concern of Christian MED / MFI is to open the community to experience the kingdom of God.

· Do not be hard hearted or tightfisted towards your poor brother. Rather be open handed and freely lend him whatever he needs. (Deut 15: 7-8)


	Candidates will be able to expand nine principles of Kingdom Economics into a design of a Credit Cooperative process for a church. This will include an understanding of theories of causes of poverty and evaluaton of how the poor escape poverty including theories by de Soto, Milton Santos, John Kenneth Galbraith.  Students will develop processes for registration of churches, quality bookkeeping, board strategy, funding and marketing plan, business plan, and eldership or deacons development processes for their ministries.   Candidates are able to understand the benefits of small business development  and have the ability to explain those benefits to poor slum dwellers.

TUL560-2
Small Business Development

Candidates are able to understand the benefits of small business development  and have the ability to explain those benefits to poor slum dwellers. They are able to develop an enrolment agreement that identifies the expectations of the slum dwellers and budding entrepreneurs. They understand how to develop a collective approach to the repayment of small business loans and develop an accountable use of funds.

Candidates are able to understand how to relate well to a slum community, find budding entrepreneurs within the community, and articulate a business vision for them.  They can critically evaluate the methods of fostering entrepreneurship and innovation, enunciate business goals and objectives and formulate strategic plans for specific small business ventures in an urban poor community or communities.

Candidates will be able to read financial statements, understand basic book-keeping and banking concepts, evaluate the viability of small business ventures, recognize and develop strategies to 

	570
	The two Field Supervision processes (one each year) involve extensive reflection upon how the “context” of slum life relates to the “text” of Jesus’ teaching on the reign of God and the “pretext” of the church’s missional response. Each is completed under the supervision of a designated mentor (e.g. site coordinator or team leader) with expertise in cross-cultural adjustment, faith integration, and pastoral care. 

[image: image43]          Reflective journaling 

        Monthly mentoring

[image: image45]          Weekly guided retreat and worship with other students to sustain psycho-emotional equilibrium


	Supervised training within slum improvement agencies supported by a regular field seminar and guided retreats emphasizing spiritual development. Students blend first-hand experience and practical skill development under the supervision of designated mentors (site supervisor, field instructor, and spiritual director) with expertise in community development, faith-learning integration, and pastoral care. 


	Supervised training within slum improvement agencies supported by a regular field seminar and guided retreats. Students blend first-hand experience with practical skill development under the supervision of designated mentors with expertise in community development, faith-learning integration, and pastoral care. 

This is where we left off on Jan 5.  This course description will take further work.  We may need two kinds of internship, one for APU and one for ATS.
	Students will be involved in action and reflection regarding how the “context” of slum life relates to the “text” of Jesus’ teaching on the reign of God and the “pretext” of the church’s missional response.  Students will choose a mentor and ministry context agreed upon by all the parties involved.  Students will minister among the urban poor under the supervision of a designated mentor (e.g. site coordinator or team leader) with expertise in cross-cultural adjustment, faith integration, and pastoral care, students will be involved in reflective journaling, regular mentoring, and guided retreat and worship times with other students to sustain psycho-emotional equilibrium.
	Supervised training within slum churches and improvement agencies supported by regular field seminars and guided retreats emphasizing spiritual development. Students blend first-hand experience and practical skill development under the supervision of designated mentors (site supervisor, field instructor, and spiritual director) with expertise in community development, faith-learning integration, and pastoral care. 


	
	Extensive reflection upon how the “context” of slum life relates to the “text” of Jesus’ teaching on the 

reign of God and the “pretext” of the church’s missional response. Each is completed under the 

supervision of a designated mentor (e.g. site coordinator or team leader) with expertise in cross-cultural 

adjustment, faith integration, and pastoral care. 

       Reflective journaling

          Monthly mentoring

          Weekly guided retreat and worship with other students to sustain psycho-emotional equilibrium
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	   Leadership of holistic urban poor movements

[image: image47]          Urban religious movement growth

[image: image49]          Family and “civil sector” organization leadership models

[image: image51]          Citywide leadership strategies for evangelism, revival and transformation


	This course will explore leadership of holistic urban poor movements, urban religious movement growth, family and “civil sector” organizational leadership models, and citywide leadership networks for evangelism, revival and transformation.


	Y This course explores the dynamics of leadership within holistic urban poor movements. Special emphasis is given to urban religious movement growth, family and “civil sector” organizational leadership models, and citywide leadership networks for evangelism, revival, and transformation.


	This course will address the leadership of holistic urban poor movements, urban religious movement growth, family and “civil sector” organizational leadership models, and citywide leadership strategies for evangelism, revival and transformation.


	
	
	People credited with competency in this course will be able to critically analyze processes of spiritual, religious, political and socio-economic leadership of movements among the urban poor and citywide movements. 

The course includes analysis of the issues in incarnational leadership; mission team building; short term  team leadership; leadership in multiple phases of life; development of apostolic, prophetic, evangelistic  and diaconal leadership in emerging churches; contrast of First World managerial styles and consensus based leadership styles; identification and development of personal spiritual leadership  gifts; relationship of poverty to leadership emergence; women and family issues in leadership; networking and partnership. These are analysed in relationship to multiple ethnic styles of leadership  and decision-making.

These are in the context of church growth theories, and anthropological studies on charisma (Weberian 

school), Friere's educational theses, Alinsky et al on community organisation, the implications of 

Maslow et al on hierarchies of needs etc. These theories will be examined from urban poor leaders case 

studies. Anthropological church growth elements will include processes of multiplying ministries through 

the training of spiritually gifted believers among the poor; development of apostolic and prophetic leadership; cell multiplication; web movements, people movements; revival movements; patterns of urban poor church growth; cultural roles and movements, inside and outside leadership styles; diffusion of innovations; processes of catalysing indigenous leadership and theologising styles; momentum, events planning, and changes in leadership style at each phase.

A foundational course on the theology of the Kingdom of God as it relates to the city, in areas of poverty, justice, land rights, community; reconciliation, work…. Processes in bringing about citywide spiritual and social change. Case studies of the latest developments in bringing about unity and prayer movements in global cities. Students engage in serving a citywide process of research or consultation. 

 An introduction to basic theories that relate to analysis of poverty and church growth, within urban anthropology, economics, geography and sociology including de Soto, culture of poverty, latest spatial theories in geography.  Understanding the urban environment; a theology of the city; history of the city; urbanisation, urbanism, transitions to postmodern urban culture; urban economics and upper and lower circuit theories; urban anthropological theories.  Examination of theory and models from multiple 

A foundational course on the theology of the Kingdom of God as it relates to the city, in areas of poverty, justice, land rights, community; reconciliation, work…. Processes in bringing about citywide spiritual and social change. Case studies of the latest developments in bringing about unity and prayer movements in global cities. Students engage in serving a citywide process of research or consultation. 

 An introduction to basic theories that relate to analysis of poverty and church growth, within urban anthropology, economics, geography and sociology including de Soto, culture of poverty, latest spatial theories in geography.  Understanding the urban environment; a theology of the city; history of the  city; urbanisation, urbanism, transitions to postmodern urban culture; urban economics and upper and lower circuit theories; urban anthropological theories.  Examination of theory and models from multiple cities of the mobilisation of citywide prayer and of ethnic reconciliation processes. Cities and spiritual 
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	Perspectives on slum poverty and social change

[image: image53]          Theology and theory in international development

[image: image55]          Diaconal development and seed projects

[image: image57]          Theory of advocacy and community organization

[image: image59]          Skills in conflict analysis and transformation


	The course seeks to enable movement leaders with the tools for mobilising diaconal workers by developing perspectives on urban poverty and transformation that integrate theology, social science and local knowledge.  It introduces students to analytical tools of the social environment. Based on an assertion of our identity as human beings in the image of God it provides opportunity to evolve a vision of transformed urban communities/ society and introduces major strategies for facilitating envisioned community transformation, through engaging in ministries of community development, community organization, liberation and social change.


	NAn exploration of the challenges and models of, and prospects for, transformational change within slum communities. Students develop a Christian framework for holistic development, organizing, and advocacy among the urban poor while gaining facility in community asset-mapping and  initiating  a seed project. 


	This course answers how we can facilitate transformation in urban poor communities.  Specific topics include, perspectives on slum poverty and social change, theology and theory in international development, diaconal development and seed projects.  Students will develop a theory of advocacy and community organization, as well as skills in conflict analysis and transformation.
	The course seeks to develop a perspective and approach to social transformation  that integrates theology, social science and local knowledge.  


	
	Candidates will be able to utilise Bellingham's biblical approach to social transformation based on the relationship of the Kingdom of God to community development, community organisation and advocacy. 

Candidates will explore transformation theory through a critical evaluation of injustices, surveying some basic needs, population, environmental issues, debt, underdevelopment, imperialism, capitalism, dependency, women and children in poverty, Colonialism, Modernity, Industrialization, Marxism, and Free Market Consumerism. 

The reasons for and steps in “Community Organizing” are critically analyzed. Inclusive participation models are analyzed to maximize the contribution of the poor in their own self-determination and understand the critical need for sustainable and environmentally sound transformation. Candidates will know how to enter a community wisely, utilise different methods of incarnational community development, organizing or advocacy, so as to successfully work for systemic change. 

Critical contextualisation of community development skills of good project planning, execution of seed 

projects, evaluation and communications will be attempted with a local church or NGO.  Progressions 

will be designed to sustain a flow of events throughout the calendar year, and build towards a major 

TUL630-2
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Community Transformation

Candidates will develop a Christian framework for community development, community organizing and 

advocacy based on the principles of the Kingdom of God knowing how to enter a community wisely, 

utilise different methods of incarnational community development, organizing or advocacy, so as to 

successfully work for systemic change. Exposure to development strategies, best practices and the 

role of Christian witness in development balance the elements that participants grapple with as they 

develop and hone their ‘critical lens’ for future development and management challenges.

                     Critical contextualisation of Community development skills of good project planning, 

execution of seed projects, evaluation and communications will be attempted with a local church or 

NGO.  Progressions will be designed to sustain a flow of events throughout the calendar year, and build

towards a major event.                                                                                                                

                                                             The reasons for and steps in “Community Organizing” are 

critically analyzed. The models, theories and theologies of transformation are envisaged in light of 

God’s intentions for “Community Transformation” and a step by step, project by project plan is 

developed towards the Divine intention for the slum community.

Critical examination of steps in “Community Organizing” include mobilizing workers, mapping the degree 

of devastation in the community, developing needs and assets maps of individuals, communities, and 

associations and institutions, and from this information develop a community based capacity building 

profile. Inclusive participation models based on giftedness are analyzed to maximize the contribution of 

the poor in their own self-determination and understand the critical steps in the process of sustainable 

and environmentally sound community development. Candidates study methods of evaluation of the 

effectiveness of “Community Organizers” and carry out self evaluations in a specific context.

	640
	Strategic planning and management

[image: image61]          Fundraising and sustainability

[image: image63]          Human resources management

[image: image65]          Policy advocacy 


	This course is an introduction to the concepts and skills of entrepreneurial and organizational leadership required to initiate new structures in existing movements and new movements among the urban poor. The course contains the essential knowledge required to understand sustainable community development structures, interpret business principles to enable the raising of capital funding, and the implementation of basic accountability systems resulting is a viable business plan for community prosperity. 

	YAn introduction to the concepts and skills of entrepreneurial and organizational leadership required to initiate new movement structures among the urban poor. Students apply basic business principles and accountability systems in formulating a viable business plan within a slum community.


	This course addresses strategic planning and management, fundraising and sustainability, human resources management, and policy advocacy.
	This course seeks to provide the participants with practical inputs and experiences on how to unlock their entrepreneurial competencies, interview entrepreneurs and write up an entrepreneur’s case study, generate business ideas, screen them and identify the most viable business project, conduct market research, prepare a business plan incorporating the marketing, production, organization and management and finance aspects and present their business plan to a panel of evaluators.
	
	This introductory financial management course will help the non-financial manager of an urban poor  Course Objectives

church or mission define biblical principles of financial stewardship, simplicity, walking by faith, 
By the end of this course, you should be able to: 

voluntary poverty and their relationship to entrepreneurship and fundraising. They will be equipped with 

Define biblical principles of financial stewardship, simplicity, walking by faith, 

the essential tools for supporitn their ministries through entrepreneurial develoment.  The course will be 
voluntary poverty. 

built around case studies from slums in multiple cities.

Explain the value of the managerial accounting process in Christian 



organizations.

Candidates will also understand raising funding for the poor within culturally acceptable processes. 

Describe how financial and accounting tools make it possible to carry out the 

Communication  is a critical component of Christian mission-based organizations. This course is 
mission and goals of the faith-based organizations.

designed to introduce leaders to issues of relationships which will result in more prayer for, giving to 

Demonstrate the effective use of financial statements by analyzing the 

and involvement in deeply mission-based organizations.  Students will also consider the biblical 
information, asking probing questions and synthesizing the data for making 

framework for marketing and fundraising activities, reflecting on appropriate parallels in the words and 
conclusions.

actions of Paul. .

Demonstrate the complete process of financial analysis for effective decision-



making.

Candidates are able to understand how to relate well to a slum community, find budding entrepreneurs 

Describe the role of budgets in managing both operations and strategic plans.

within the community, and articulate a business vision for them.  They can critically evaluate the 

Evaluate the fiscal health of your organization and other organizations.

methods of fostering entrepreneurship and innovation, enunciate business goals and objectives and 

Describe normative cash flows in the process of planting an urban poor church

formulate strategic plans for specific small business ventures in an urban poor community or 
 

communities.  Candidates will be able to read financial statements, understand basic book-keeping and 
Living By Faith  (mesh with course on finances, needs to be completely redone 

banking concepts, evaluate the viability of small business ventures, recognize and develop strategies 
from the perspective of workers among the poor not American fundraising 

to respond to business life cycles, and formulate problem solving strategies.

	650
	Diseases of the urban poor (diarrhea, malaria, asthma, cholera, dengue fever, etc.)

[image: image67]          Community-based health care program design

[image: image69]          HIV/AIDS prevention and care


	
	NAn exploration of public health challenges facing the Church within slum communities, along with innovative, community-based responses. Topics include environmental health, maternal and child health, and chronic health conditions prevalent in slums. Field work involves serving with a health organization.


	A study of the diseases among the urban poor (e.g. diarrhea, malaria, asthma, cholera, dengue fever, etc.) and how to design community-based health care programs.  Special attention is given to HIV/AIDS prevention and care.
	A comprehensive understanding of primary health care as an approach in health care delivery systems including a biblical perspective of man as caretaker of God’s creation, the role of strategic partnership in addressing the priority health problems in slum areas, and design and implement community-based health care programs.


	The intent of this course is to expose some of the public health challenges facing Church congregations in slum communities in India, along with innovative, community-based responses. Topics addressed include concepts on health and disease conditions prevalent among the urban poor, with a special focus on HIV and AIDS, Nutrition, Maternal and Child Health and Environmental Health.  Students serve as mentored interns with a health organization/project in the community where they live or work. 


	Candidates are able to explain a range of critical issues in a primary health care program in the slums, based on small group studies of Biblical principles; describe the relationship between health care professionals and primary health care practitioners and describe how group processes can be developed for the benefit of slum dwellers, reducing infant mortality, the general health of primary income earners, and the proper physical development of children and young persons in a slum. Issues of sanitation, clean water, and reduction of pollution will be included in this evaluation.                                                                                                                      

Candidates will research and evaluate case studies of the rehabilitation of HIV-AIDS sufferers, leading to an understanding of the team related principles, planning, and initiation of a ministry to HIV-AIDS sufferers.  An understanding and a model of the social, mental, behavioural, and spiritual rehabilitation of HIV-AIDS sufferers will be developed. The social conditions that caused HIV-AIDS will be researched, analysed and evaluated.  This will lead to the development of a model of spirituality needed to cope with ministry issues, a theological foundation for these processes and a strategy for the palliative care of HIV-AIDS sufferers will be developed.

TUL650-2
Primary Health Care
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Candidates will research and evaluate case studies of the rehabilitation of HIV-AIDS sufferers, leading to an understanding of the team related principles, planning, and initiation of a ministry to HIV-AIDS sufferers.  An understanding and a model of the social, mental, behavioural, and spiritual rehabilitation of HIV-AIDS sufferers will be developed. The social conditions that caused HIV-AIDS will be researched, analysed and evaluated.  This will lead to the development of a model of spirituality needed to cope with ministry issues, a theological foundation for these processes and a strategy for 



	655
	Land rights and housing issues

[image: image71]          Urban environmental health (e.g. resource management, waste disposal, neighborhood pollutants)

[image: image73]          Relief and crisis management


	Movements among the urban poor require engagement in advocacy to the privileged classes.  Theology and practice are analysed in the context of three particular emphases in this course:

· Land rights and housing issues

· Urban environment health 

· Relief and crisis management


	NAn examination of the relations between urban poor communities, the land, and broader environmental problems, including natural disasters. Fieldwork focuses on advocacy for adequate housing and infrastruc​ture services, and effective disaster response. 
I think we need to integrate the following ideas into the course description.

It is designed for learners to provide skills in situation analysis; instrument development, data-gathering,  and developing advocacy plans for selected issues among urban poor.

	This course focuses on the crucial issues of land rights and housing among the urban poor.  Related to these issues are the concerns for urban environmental health (e.g. resource management, waste disposal, neighborhood pollutants).  In response to the increasing number of natural and human disasters, issues related to relief and crisis management will be discussed.
	Current ATS statement

This course provides theoretical and biblical framework on advocacy as a strategy for urban transformation.  The course will relate advocacy with other key concepts – justice, power, politics, and development. The course aims to provide a deep appreciation of role of advocacy relative to other strategies for urban transformation. It is designed for learners to provide skills in situation analysis; instrument development, data-gathering, developing advocacy plan for selected issues among urban poor. The learners will not only be given theoretical grounding but also exposure on real advocacy programs in urban issues. The learners will also be equipped with knowledge, skills and proper attitude on advocacy tools and techniques.
	
	This course is designed to prepare Christian leaders for social justice advocacy in the context of the 

global struggle for human rights.  Drawing upon Martha Nussbaum and Amartya Sen’s “capabilities 

approach” to human rights, the course presents a Freirean model for social justice advocacy that 

recognizes the local, national and international context of advocacy work and explores creative 

partnerships with other organizations and community groups on particular advocacy issues.

Candidates will grapple with four major critical global or citywide issues causing urban poverty in the 

21st Century from a theological perspective. (e.g. transnational capitalism; urban environmental 

degradation; war, terrorism and peace, global poverty, and slavery).

  Candidates 

undertaking this course will be able to develop a biblical approach to advocacy for land and entering into

 land rights conflicts, being familiar with the processes of obtaining land rights documents and resolving

 land rights disputes within their particular city, and understanding progressions that occur internaitonally

 in obtaining just housing.

 This course will enable candidates to understand and assess the dynamics of various disaster 

situations, the protocols for responding, organizational structures, planning and communication tools.  

Candidates will  also develop a ‘Volunteers Operating Procedure’ for a selected emergency.

TUL655-3
Advocacy and the Urban Environment

This course is designed to prepare Christian leaders for social justice advocacy in the context of the 
The mission of this course is to:

global struggle for human rights.  Drawing upon Martha Nussbaum and Amartya Sen’s “capabilities  approach” to human rights, the course presents a Freirean model for social justice advocacy that  community empowerment and fostering a critical consciousness recognizes the local, national and international context of advocacy work and explores creative  To encourage students to develop their own advocacy skills in the context of partnerships with other organizations and community groups on particular advocacy issues.
their ongoing work responsibilities and career development

  

To make connections between the biblical mandate to serve the poor and the 

Candidates will grapple with five major critical global or citywide issues causing urban poverty in the structural and institutional realities that must be addressed in fulfilling that 21st Century from a theological perspective. (e.g. transnational capitalism; urban environmental mandate degradation; war, terrorism and peace, global poverty, land rights, and slavery).

This course will enable candidates to understand and assess the dynamics of various disaster 

situations, the protocols for responding, organizational structures, planning and communication tools. 

Candidates will examine a particular case study and present information about the case and analyze the

 effectiveness of the responses to it. This analysis of the case will be presented in class under a strict 

time frame similar to pressures of a disaster situation. Candidates will  also develop a ‘Volunteers 

Operating Procedure’ for a selected emergency.



	660
	Pastoral care for students based on:

[image: image75]          Reflective journaling

[image: image77]          Monthly mentoring

[image: image79]          Weekly guided retreat and worship with other students to sustain psycho-emotional equilibrium


	Supervised training within slum improvement agencies supported by a regular field seminar and guided retreats emphasizing spiritual development. Students blend first-hand experience and practical skill development under the supervision of designated mentors (site supervisor, field instructor, and spiritual director) with expertise in community development, faith-learning integration, and pastoral care. 


	Students apply analytic frameworks and practical skills acquired through the program to an investigation of a specific issue on behalf of a community organization. Qualitative research methods are used to gather and organize pertinent information, culminating in the writing and oral presentation of a Professional Report that involves local residents in specific improvement efforts.


	As with Field Supervision 1, students will be involved in action and reflection regarding how the “context” of slum life relates to the “text” of Jesus’ teaching on the reign of God and the “pretext” of the church’s missional response.  Students will choose a mentor and ministry context agreed upon by all the parties involved.  Students will minister among the urban poor under the supervision of a designated mentor (e.g. site coordinator or team leader) with expertise in cross-cultural adjustment, faith integration, and pastoral care,  Students will be involved in reflective journaling, regular mentoring, and guided retreat and worship times with other students to sustain psycho-emotional equilibrium
	We are not using 660
	
	Extensive reflection upon how the “context” of slum life relates to the “text” of Jesus’ teaching on the 

reign of God and the “pretext” of the church’s missional response. Each is completed under the 

supervision of a designated mentor (e.g. site coordinator or team leader) with expertise in cross-cultural 

adjustment, faith integration, and pastoral care. 

       Reflective journaling

          Monthly mentoring

          Weekly guided retreat and worship with other students to sustain psycho-emotional equilibrium



	670
	The program culminates with students analyzing the achievement of learning outcomes, and applying their knowledge and skill to specific community problems. Students produce a “professional report” (PR) on behalf of an urban poor church or community organization that involves local residents in specific improvement efforts. In the PR, students diagnose a problem situation, select appropriate analytic methods, evaluate alternative approaches, and recommend actions. It is a report on a real-world planning task, carried out in a manner demonstrating professional judgment and competence. An integrative seminar allows the PR to be presented to and reviewed by community residents through relevant presentational media.


	Students apply the analytic frameworks and practical skills acquired through the MATUL program to an investigation of a specific issue or problem on behalf of a community (“client”) organization. Qualitative research methods are used to gather and organize pertinent information, culminating in the writing and oral presentation of a Professional Report that involves local residents in specific transformation efforts.


	Students apply the analytic frameworks and practical skills acquired through the MATUL program to an investigation of a specific issue or problem on behalf of a community (“client”) organization. Qualitative research methods are used to gather and organize pertinent information, culminating in the writing and oral presentation of a Professional Report that involves local residents in specific transformation efforts.


	The program culminates with students applying their knowledge and skill to specific community problems.  Students in the thesis track will use the integration seminar for the formulation of their project and, based upon the review of seminar leaders, conduct their project among the urban poor.  They will produce a “Professional Report” (PR) in partnership with an urban poor church or community organization that involves local residents in specific improvement efforts. In the PR, students diagnose a problem situation, select appropriate analytic methods, evaluate alternative approaches, and recommend actions.  It is a report on a real-world planning task, carried out in a manner demonstrating professional judgment and competence. The Professional Report is to be written in a thesis format and defended before a faculty panel and reviewed by community residents through relevant presentational media.  Students in the non-thesis track will write an Integration Paper (IP) drawing from their coursework and field experiences.  Students will present their PRs and IPs in the integrative seminar. 
	Supervised training within slum churches and improvement agencies supported by regular field seminars and guided retreats emphasizing spiritual development. Students blend first-hand experience and practical skill development under the supervision of designated mentors (site supervisor, field instructor, and spiritual director) with expertise in community development, faith-learning integration, and pastoral care. 


	Same issues as 570
	The program culminates with students analyzing the achievement of learning outcomes, and applying their knowledge and skill to specific community problems. Students produce a “professional report” (PR)

 on behalf of an urban poor church or community organization that involves local residents in specific improvement efforts. In the PR, students diagnose a problem situation, select appropriate analytic 

methods, evaluate alternative approaches, and recommend actions. It is a report on a real-world planning task, carried out in a manner demonstrating professional judgment and competence. An integrative seminar allows the PR to be presented to and reviewed by community residents through 



	501 Doint Theology Among the Poor
	
	
	
	A critical reflection of the nature of theology, the doctrine of God, the relationship of God to His creatures, and the inspiration and authority of the Bible.  An evaluative treatment of the basic tenets of the evangelical tradition will also be discussed.  TUL students will explore issues relating aspects of the evangelical tradition to their context of ministry.


	
	Not using this course
	

	502 Hermeneutics Among the Poor
	
	This is larry’s current description:

This course introduces students to some of the basics of interpreting the Bible with the urban poor.  The course has two overarching emphases:

Throughout the course students will be taught—primarily through the Bible itself—the basics of good Bible interpretation.  Such teaching will focus on the various literary forms or genres (law, narrative, poetry, letter, parable, etc.) found within the Bible as well as the various “rules” best used to interpret these forms.  Students will also examine the Bible interpretation methods of Jesus and the early New Testament church as possible models for interpreting the Bible with the urban poor today.  

Throughout the course students will also be exposed to the newly emerging field of ethnohermeneutics (Bible interpretation done in multi-cultural, multi-generational and cross-cultural contexts) Ethnohermeneutics is a foundational component of any truly contextualized Bible interpretation done with the urban poor.  In this section of the course students will be taught how to discover the hermeneutical methods already used by the urban poor as well as how to ascertain the appropriateness of these methods to the study of the Bible itself.  Opportunity will be given for students to develop their own ethnohermeneutical approach to doing appropriate Bible interpretation with a particular urban poor community of their interest and appropriately helping to equip that community to better interpret the Bible for themselves and their community.
	
	This course is combined with the more general Hermeneutics class with a special unit and related assignments that address the urban poor context.  It introduces students to the basic techniques of biblical interpretation.  The students will learn basic exegetical skills and will be introduced to the necessary tools.  The end goal is transformative application of an urban ethnohermeneutic, relating the Bible to the personal, ministerial and cultural context of the urban poor. 


	
	
	

	504
	
	
	
	Research Design

The course aims to help the student analyze and synthesize research methodology for the planning and construction of a research proposal. It seeks to familiarize the students with the broad integration of research concepts and techniques required to do graduate study, research, and scholarly writing. This course fulfills the CHED requirement for Research methods.  Prerequisite: Research in Church and Ministry.
Research in Church and Ministry (3 credits) 

A training seminar that develops basic skills for the performance of both qualitative and quantitative research in local churches and other fields of Christian ministry.  Practitioners involved in Christian ministry will guide students in the performance of research methodology skills in three areas: Documentary/ Historical, Experimental/Field, and Statistical. At the end of the course, students should possess the basic skills necessary for conducting research projects.  This course fulfills the CHED requirement for Statistics.
We met again last week to try to get some action out of CHED.  There has been no movement on the TE technical panel.
	
	
	


Course Descriptions Developed from discussions between Lee Wanak, Viv Grigg, and Rich Slimbach

Jan. 2008

Items in orange are small modifications for compatibility by VG (standard practice is to designate course descriptions with “This course….”), 

Plus I have refined  relationship to mentored practicum as the core of most courses, based on the discussions as to how ATS had deleted the practica from courses.  The academic committee or board(?) or Larry(?) had mandated extra practica, These were deleted after discussions in Bangkok indicated they were already core to the courses themselves, but Lee thought that meant the courses themselves no longer needed mentored practica.  Plus the two attempts to design field education (ATS, APU) have not been clear that the field ed course is primarily a course to coordinate the mentoring in churchplanting across the degree (530 and Movement Leadership) plus the practica for the other 5 courses specifically designed as being built around practica. The ATS course seemed to reproduce urban spirituality instead.  Lee indicated that 4 field ed experiences is beyond reason.  Rich trying to come to terms with this, felt that they should thus be seen not as full field ed components but practica in each course  (We are working on 40,40,40 hrs of practicum, teaching, study/writing at this point but see the statement on variances for further discussion on that).  These issues are clear in the Program Proposal so we may not need to change it in the actual course descriptions below.  See my extensive redefinition of the 570 field ed course below as part of the solution to this (compare with the existing six definitions in the chart above).

500: 
This course is designed to give an overview of the scriptures with particular emphasis on applying the biblical motif of the kingdom of God to issues of leadership development in resource-poor urban communities.

505: 
This course guides students in acquiring a basic level of language and culture competence within urban poor communities, and the knowledge and skills for ongoing learning. 

510: 
This course prepares students in Language for specific purposes (leadership and development).  Students are required to pass the language proficiency exam of the institutions through which they are enrolled.

520: 
This course explores the development of a personal urban spirituality, as well as the skills of leading spiritual formation among the urban poor. The course includes a personal inventory of character, calling, and giftedness and addresses human development and family life in the slum context.  
530: 
This course emphasizes a story-telling approach to understanding the development of holistic poor peoples' churches in ways faithful to the values and goals of the kingdom of God. Entrance, proclamation, and discipleship are considered in relation to small group formation, leadership, and community development.  This involves  student participation in a mentored churchplanting team, supported by Field Supervision 1 across the first year of the degree.
540: 
This course structures a dialogue between two processes, urban theologising and social analysis (urban studies in economics, developmental studies, anthropology, sociology, history) in a mutually enriching interaction that generates perspectives and analytic methods for transformative urban mission (including urban Reasearch methods if not covered elsewhere).

(RS, VG) The following 3 courses are built around student participation in a supervised community practicum related to taught course content, supported by Field Supervision 1

550: 
This course guides students in understanding the conditions of marginalized populations (e.g. street children, substance abusers, and sex workers) and in formulating a theology and strategy for team-based responses that aim to free individuals and change structural causes. 

555: 
This course trains students in the theory and practice of developing and improving education in the slums (e.g. elementary, vocational, and preschools, adult literacy programs, and IT centres) as integral to urban poor churches and community development. Topics include school effectiveness, models, curriculum, management, financial viability, and the school’s relationship to church and community. 

560: 
This course introduces students to training slum dwellers in biblical economics, basic bookkeeping, business planning, savings cooperatives, and micro-enterprise.
To DO: Email me your modifications (Y,N, mod.suggestions) I will email back further changes to all. Then Please change these on all your course descriptions and plan to use these for catalogue descriptions.  Further suggestions for change need to be done with the commission, so we are in unity on this. See comment above
Proposed major redefinition of 570, 660 (6 units across two years – could be 2 x 3 units each spanning one year, or 3 x 2 units over the first 18 months)

570, 660 
The Field Supervision courses involve a site coordinator working with the student to coordinate (i) the mentoring under an experienced churchplanter as leader or member of a churchplanting team in the slums for TUL530 and 620 over the two years of the degree; (ii) business mentoring for 18 months related to 560 and 640; (iii)spiritual mentoring and growth across the degree; (iv) and designing and balancing field placements for 550,555,560 in the first year and 640 650,655 in the second; all according to the realities, gifting, calling and capacity of the student. 

VG: I am proposing this as there have been major misunderstandings about the nature of this course.  It was not meant to include extra teaching on urban spirituality as a primary focus, that is covered in the urban spirituality course, nor require extensive course work beyond what is in the existing practica, but to give coherence to the  structuring of the practica in the light of peoples realities of family, existing ministry commitments, gifts, calling and capacities.   This would be a major component of the work of the site coordinator.   For foreign students it would cover elements of pastoral care and spiritual supervision.   

VG: Lee, I think this should help reduce some of the work load yet facilitate the practical side of the degree better.  It will require Aaron to refocus what he has done from meditative spirituality more to coordination, or may require shifting this course more to a site coordinator. 

VG I think I should take the blame  for miscommunication on this one for a lack of initial quantification of these courses in this direction.   Rich extensive manual heads in the direction described but the feedback is that it is too complex to implement.  It also misses the primary context of involvement of the students in the church-planting teams and the concept of business mentoring across the degree as I think perhaps these elements were not clear to Rich till Bangkok.

VG: For Discussion, Selection between practica has been discussed but not refined.  Lee feels that one practicum per semester plus involvement in the churchplanting is all students can cope with.  The program design requires choosing two out of three practicum per year which meets Lees criteria, plus being mentored in churchplanting , spiritual growth and business issues across the degree as part of the Field Supervision, allowing students to take either language learning or one other course.
630: This course enables leaders with the tools for releasing diaconal workers into community leadership.  It includes an exploration of the challenges, models analytic tools and envisioning for, transformational change within slum communities. Students develop a Christian framework for holistic development, community organizing, liberation and social change among the urban poor while gaining facility in community asset-mapping and the initiation of a seed project. 

See comments above.  I will look at this later.  I am not convinced that adding a 3rd semester to field supervision and reducing units is better education.  It is more work for busy people.  
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